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Abstract
 The purpose of this paper is to identify how the similarities of the Japanese and South 
Korean education systems emerged throughout the 20th century and investigate the 
reasonings behind their divergence in the 1990s with the advent of ICT policies in 
education. Using a narrative analysis and case-oriented comparison, this research explores 
how the political and economic elements of Japan and South Korea influenced the way they 
developed similar education systems and how changes in such elements later diverted the 
direction of each system.
 The Japanese and South Korean education systems shared similarities due to a 
combination of modernization, colonization, and conservatism. However, changes in the 
South Korean political and economic landscape resulted in a system that was ready for 
dramatic reforms, while Japan maintained a continuation of former decision making agents, 
resulting in less active change. These results contributed to the divergence of education 
systems with the advent of ICT policies. Policy makers can see how similar education 
systems can change with the advent of new technologies and what factors can influence 
the adoption of  education technology. This study expands on studies comparing Japan and 
South Korea into the field of education. This study illustrates the comprehensive reasonings 
behind the similarities and differences seen between the education systems of Japan and 
South Korea. 
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1. Introduction 
 This study is a comparison of the Information Communication Technology (ICT) policies for 
public education in Japan and the Republic of Korea (Also known as South Korea and henceforth 
referred to as ?Korea?) at the end of the 20th century. A comparison of Japan and Korea during this 
time is significant because both countries developed similar styles of public education systems 
throughout the 20th century but, at the turning point of the 21st century, went about implementing 
ICT in completely different ways. 
 By comparing the elements that influenced changes in society, a divergence between once similar 
education systems can be seen with the advent of new technologies. Thus, the influence of political 
and economic elements in the adoption of new policies for education can be observed. Such 
observations can have an impact on future policies for education reform as in-depth studies and 
consideration for the social impact of political and economic elements assist in developing plans and 
strategies for adopting newer technologies into previously established education systems.
2. Comparisons with Japan and Korea
 While there have been comparative studies between Asian and non-Asian schooling in the past, 
few comparisons have been available between the Japanese and Korean educations systems 
concerning ICT. Most comparisons concerning ICT in Japan or Korea were not direct comparisons, 
but instead involved other countries. Previous studies at the University of Chile by Sánchez, Salinas, 
and Harris (2011, pp.143-145) have compared Korea to Chile and noted on the significance of 
potential cooperation between the two countries and on how Chile can learn from the Korean 
methods for educational ICT practices. This study also highlighted the importance of longterm 
planning and infrastructure to support the ICT efforts for education systems. Roh (2004) compared 
citizen education relations with ICT between Australia and Korea, and later, Kozma (2008) 
published works comparing the ICT policies for education between Korea, Taiwan, and Singapore. 
Japan was also compared to Singapore in a study by Vallance (2008), which highlighted many ICT 
prospects and challenges for Japan. Additionally, Elwood and MacLean (2009) conducted surveys 
with Japanese and Cambodian students to observe ICT perception differences. Finally, A team of 
researchers compared Japanese and United States teacher attitudes in conjunction to ICT (Kusano 
et al., 2013). 
 While Japan and Korea have been studied in comparison to various countries concerning ICT 
policies for education, there is still a gap in the research for more direct comparisons between Japan 
and Korea concerning ICT and education. Previously, there have been only a few studies comparing 
the ICT policies for education in the two countries. Ohsugi (2004, p.208) published a short letter in 
the Japan Society for Educational Technology stating that while Japan and Korea shared similar 
core ideas and motives, Korea made greater progress in implementing them. This was further 
realized by Rha and Yoshida (2005, p.36) in a narrative comparison published in the Education 
Technology International. According to the study, the two major differential factors between Japan 
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and Korea were the infrastructure and teacher training programs. Such studies highlighted the 
advancement Korea made during the turn of the 21st century concerning ICT policies for education. 
However, such comparisons did not address the prelude to ICT becoming a factor for education, 
starting from the 1990s. Examining the circumstances from the 1990s is important because it 
becomes a window for insight into the divergence of similar education systems occurring with the 
implementation of ICT. This can provide reasons behind the early and stable beginnings for ICT in 
Korea when compared to Japan in the 1990s and further contribute to future plans for ICT in both 
countries. 
3. Research Questions
This research will focus on the following questions.
1)  What caused the Japanese and Korean governments to share similar education systems towards 
the end of the 20th century?
2)  How did the political and economic climate of the late 20th century contribute to the difference of 
ICT in education between Japan and Korea?
4. Method
 This study uses a case-oriented approach to conduct historic comparisons and analysis between 
Japan and Korea throughout the 20th century until the divergence of education policies at the turn 
of the 21st century. According to Lor (2011, p.14) in his analysis for the International and 
Comparative Librarianship, a case-oriented approach can focus on explaining complex relationships 
which could include multiple causes between countries and across a period of time. The complex 
relationships in question for this study include multiple clauses in the political, economic, and social 
factors that contributed to why Japan and Korea went about different paths in the 1990s, despite 
being similar until then. According to Ragin (1987, pp.1-6), this method is appropriate for historical 
chronology, which the timelines derived in this study illustrate. 
 Historians usually distinguish between tertiary, primary, and secondary sources for comparative 
historic research (Roy, 2015, p.2.). Likewise, the data for historical analysis was derived from all 
three sources. News articles and original working documents were used to establish certain points 
or incidents in time, while scholarly articles were used to further examine the backgrounds and 
possible implications such points or incidents had. 
 The historical trajectory was compared in political, economic, and social narratives. The primary 
focus of the narratives was to illustrate the relative amount of changes Korea presented in 
comparison to Japan. The elements and implications of each narrative were used to explain how 
Korea?s education system diverted so dramatically from Japan in a short period of time. One major 
goal for reform in both countries was to incorporate ICT into the education system. The combination 
of all three narratives was used to explain how Korea was able to begin planning for ICT earlier than 
Japan and how the plans were implemented with higher success in reaching intended goals.  
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5. Shared Systems through History 
 During the modernization of the public sector in Japan and Korea, the public education system saw 
great changes and refinements that resulted in similar systems being developed in both countries.
5.1 Japanese Education Modernization
 Since 1868, leaders of the Meiji era focused on modernizing Japan with an emphasis on learning 
from western systems. The Iwakura mission (?????, Iwakura Shisetsudan) in 1871 was 
instrumental in modernizing the education system based off of American and European schools of 
the time. Many efforts were given to westernize the education system as traditional Asian ideas were 
abandoned for the, then dominant, American and European variants. However, it was not a blind 
abandonment of tradition as by the end of the 19th century, the education system of Japan developed 
into a hybrid of western style management with traditional Asian ethics (Shibata, 2004, pp.145-156). 
 After the end of the Second World War, the United States military occupation oversaw changes in 
the education system. 6 years of elementary education was followed by 3 years of junior high school 
and 3 years of high school education. A major focus of change was the accessibility of education to a 
larger population of students. Meanwhile, the philosophies of education changed from nationalism 
to economic growth (Okano, 1999, pp.33, 47-49).
 In the 1980s, Japan began to recognize the need to become flexible for internationalization in the 
21st century. Prime Minister Yasuhiro Nakasone began an education reform movement in 1985 that 
brought many new elements of teacher training and course subjects into the schools and classrooms 
(Hood, 2001, pp.55-61). The ad hoc council of education (??????? , Rinji Kyoiku Shingikai) 
or the National Council on Education Reform was responsible for such changes to the education 
system from 1985 to 1987 but did not continue to oversee the changes that would become of issue in 
the 1990s. While the mission statements and school activities were adjusted to meet the council?s 
recommendations, the operation of the schools themselves, and the management of the classroom 
would remain unchanged (Schoppa, 1991, pp.246-247). Additionally, the policy element of education 
would also remain mostly the same throughout the late 20th century (Schoppa, 1991, p. 91). 
5.2 Korean Education Modernization
 The first modernized public education system in Korea that resembles the system of today was 
developed during the last days of the Chosun Dynasty and the first part of the Japanese colonial era. 
In 1895, the Kabo Reform (Gabo Reform) initiated by a pro-Japanese cabinet, resembled many areas 
of the Japanese Meiji Revolution and established areas of public service to resemble Japan through 
westernization (Kim, 2008). Changes in the education system was also a large part of the reform 
(Lee, 2000, pp.72). This  westernization became the basis for further development by the Japanese 
Empire after the annexation of Korea in 1910. The Japanese government used public education as a 
source to control the Korean peninsula and went through various reforms and refinements in the 
system (Mason, 1989, pp.344). A focus was given on giving the Korean colonial population the same 
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education as Japanese residents and, in effect, turning them Japanese in their values and ideas. The 
Educational Ordinance of 1922 gave colonial Koreans the same standard of education as Japanese 
residents. The Education Ordinance of 1938 aimed to assimilate Koreans into Japanese culture and 
Korean schools became identical to Japanese schools. The elements of class bonding, uniform 
educational systems, and entrance examinations became powerful lasting legacies that continued 
into the education system of independent Korea (Seth, 2002, pp.22-31). Additionally, school culture 
and logistical elements of public schooling carried over into Korean public schools after gaining 
independence from Japan (McGinn, 1980, p.84).
 Following the end of Japanese occupation in 1945, the United States played a role in the 
development of the new education system. Like Japan, schooling was structured to have 6 years of 
elementary education followed by 3 years of junior high school and 3 years of high school (Mason, 
1989, pp.345-347). The Korean War brought devastation and turmoil to the country but Korea began 
to see stability in economic growth after the military coup de ta by President Park Chung Hee (Kim, 
2004, p.210). President Park was schooled in the Japanese education system and had great respect 
toward the Japanese military (Kim, 2004, p.16). He modeled policies from many aspects of the 
Daisho Democracy during imperial Japan and shaped the modern identity of the nation (Kim, 2004, 
p.146). As the Korean economic model of transitioning from textile to heavy industries closely 
resembled that of Japan (Kim, 2004, p.172), the education system was also designed to support the 
economic agenda (Seth, 2002, p.118). Therefore, the legacy of the Japanese education system 
continued for decades after the end of the Second World War through the education agendas and 
policies of the first regimes in Korea (Seth, 2002, p.223).
Note: Visualization of Japan?s influence on the modern Korean education system.
Source: Hood 2001, Kim 2004, Kim 2008, Lee 2000, Mason 1989, Okano 1999, , Schoppa 2001, Seth 
2002, Shibata 2004
Figure 1: Modern timeline of Japanese and South Korean eduction
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5.3 Summary of Similarities between Japan and Korea
 The similarities of education systems between Japan and Korea are not the result of one single 
event or policy. Rather, it is layered into several intertwined events and policies that span over a 
century of political influence, colonialism, post-war efforts towards modernization, and specific 
domestic elements that affected change in the education system. Figure 1 visually illustrates the the 
combined history of both countries from Japanese influence in the Korean peninsula to modern 
reforms following Korea?s independence. As illustrated, at the end of the 20th century, similar 
education systems and school culture were established in both countries. 
6. Divergence
 The beginnings of noticeable divergence between the education systems of Japan and Korea 
began in the 1990s and continued into the early 21st century as projects for future education went 
about very different paths. Although social changes began to occur and schools had to undergo 
several initiatives and changes in how teachers approach class subjects and training (Aspinall, 2001, 
p.121), Japanese schools remained mostly unchanged (Okano, 1999, p.247). In contrast, the Korean 
education system went through dramatic changes along with the full democratization of the state as 
President Kim Yong Sam revealed the new education agenda through the Presidential Commission 
for Education Reform (PCER) (Seth, 2002, p.232). This showed a clear divergence in the direction 
of the education system between the two countries. While the reasons for such dramatic change in 
Korea are tied to political, economic, and social changes that occurred in the 1990s, this divergence 
became clearly visible through the role ICT would play. 
Note: Combined visualization of ICT plans for education in Japan and Korea.
Source: Hwang et al. 2012, Kim 2002, MEXT 2011, Vallance 2008
Figure 2: Timeline of Japanese and South Korean ICT in education
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6.1 Role of ICT
 A visible difference in the Japanese and Korean education policies of the 1990s has much to do 
with implementing ICT into the public education system. Figure 2 combines all major efforts by 
both countries and illustrates the contrasting nature of ICT entering the education systems of both 
countries. Both countries began planning for the advent of new technologies for schools but went 
about it in different ways. 
 Japan had undergone multiple initiatives and changes from the 1990s into the 2000s and is 
recently in progress with a new strategy that involves the coordination of two government 
ministries; The Ministry of Education, Culture, Sports, Science and Technology (MEXT) and the 
Ministry of Internal Affairs and Communication (MIC). 
 On the other hand, Korea has undergone much fewer changes in the plans and initiatives 
developed in the 1990s and have been utilizing the Korea Education and Research Information 
Service (KERIS) as the single office for implementing ICT into education since its inception to this 
day. 
6.2 ICT for Education in Japan 
 In Japan, the issue of students being capable with ?21st century abilities? arose, bringing about 
the dialogue of reform (Bjork and Tsuneyoshi, 2005, p.622). Although not focused on ICT in 
general, Fujita (2000, p.46) explained in The American Sociologist that one major factor of concern 
for general education reform was to meet the demands of the information age, globalization, and 
internationalization. MEXT began to plan initiatives to implement ICT into education with the 
Information Technology in Education Project (ITEP) being a noticeable way forward in 1999. The 
ITEP stated specific goals to be completed by 2005 that included facilities and services. Facilities 
included the installment of computers and Internet access to classrooms as well as multimedia 
contents for education while services included teacher training programs for IT usage, research and 
development for teaching using high speed networks, and a creation of an online portal for teaching 
methods by the National Institute of Educational Policy Research. The facilities aspect of the plan 
seems to have had some form of success as computers and Internet availability is visible in most 
public schools today. But, generally speaking, it was not successfully implemented as only 29.2% of 
public school classrooms met the requirements of the goal. Moreover, the services aspect of the 
plan, including actual usage scenarios for such facilities, did not see fulfillment despite many years 
passing the target date. Following the ITEP, MEXT published the ?Education Reform Plan for the 
21st Century,? also known as the ?Rainbow Plan,? which was a comprehensive overhaul of the goals 
and milestones for education. Included in the Rainbow Plan was an initiative to create classrooms 
with 20 students (half the number of the reality at the time) that had ICT oriented courses available. 
However, no specific guidelines were given concerning how ICT was to be implemented (Vallance, 
2008, pp.279-284). In conjunction to such plans, Japan had other larger ICT initiatives with bold 
projections including the establishment of the IT Strategic Headquarters for the Promotion of an 
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Advanced Information and Telecommunications Network Society in 2001. 
 In 2011, MEXT published a new plan and vision for implementing technology into the public 
education system and is currently undergoing new projects in collaboration with MIC. Ever since 
the new direction for collaborative implementation between MEXT and MIC, many pilot programs 
have shown promising results in Japan such as the potential for digital text books and utilization of 
media content to bolster understanding at elementary schools (Kodaira et al., 2013, p.28). In 2014, 
MEXT and MIC worked to introduce an affordable cloud platform for education (MIC, 2016, p.78) 
and as of 2016, has made advancements in projects to incorporate cloud computing into the 
education sector (MIC, 2017, p.84). Despite nearly a decade of replanning several times due to 
failures to meet critical milestones, Japan has been able to showcase strong and consistent growth 
in ICT for pilot programs in education from 2011 and is planning to implement the results into the 
education system by 2020 (MIC, 2014 p.7).
6.3 ICT for Education in Korea
 The road to action was visible in a larger political scale in Korea as President Kim Yong Sam 
organized the PCER after coming into power in 1992 which eventually developed the background 
for the May 31st Education Reform Proposals, also known as the 5.31 ERP (Kim, 2002, p.36). This 
became the starting point for visible change in education and in 1996 Korea established the Korea 
Multimedia Education Center (KMEC) and Korea Research Information Center (KRIC) along with 
EDUNET which was established to provide ICT tools to schools and educators in a comprehensive 
networked service. EDUNET functioned as an online hub for education personnel and became a 
well established system due to its early entry into the computer-networked world. This was a critical 
point in the Korean timeline for ICT as EDUNET would become a core function for ICT utilization 
in Korean schools in the 21st century (Hwang et al., 2012, pp.83-88). In 1999, both KMEC and KRIC 
merged to become KERIS. From then on, KERIS became the central agency to lead ICT efforts into 
education for Korea in the 21st century as all future ICT related tasks for education were 
transferred, designated, or assigned to KERIS (Hwang et al., 2012, pp.7). 
 A point of notice is that the establishment of KERIS at the end of the 20th century was the result 
of an extensive set of reforms that began nearly a decade earlier with the 5.31 ERP. Included in the 
5.31 ERP were the amendment of rules and regulations to accommodate new technology, budget 
plans for teacher training and school facilities, developing a School Management Information 
System (SMIS) which can be seen in services such as EDUNET, and establishing an organization to 
manage ICT related tasks. This managing organization came into reality with the establishment of 
KERIS (Kim, 2002, p.38). Since its establishment, KERIS continues to function as the central 
coordinating agency for ICT related tasks in education to this day and has been active in research 
and development for ICT in Korean schools for several decades since its establishment (Hwang et 
al., 2012, p.27). The progress in Korea is noteworthy, not necessarily because of the existence of 
plans but because of the long term execution and consistency of decision making agents and their 
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coordination with the master plan.
7. Discussion on Causes for Divergence 
 Both Japan and Korea had plans for ICT in the public education sector. But as discussed in the 
previous section, Korea began developing and implementing such plans into the system earlier 
through the ERP in 1992. As shown in figure 2, it would be at the end of the decade in 1999 when 
Japan develops the ITEP. 
 The political decisions by the Korean government or corporate intervention was not the primary 
driving force for change but rather served as a catalyst. Such changes in politics and the economy 
affected the people?s perception to change, risk, innovation, and breaking the status quo. This 
perception served as a foundation for change in multiple areas of governance including the 
education system.
 The emergence of ICT for education happened to coincide at a time when Korea was in need for 
change and was willing to part ways with the past. Therefore, although the policies and businesses 
did not drive the achievements of developing ICT for education, the fundamental nature of reform in 
the government and economy affected the people to embrace change itself, be willing to take the 
risks, and cultivate higher competitiveness. Therefore it can be inferred that this state of mind 
influenced the rapid development and success of ICT plans during the 1990s and early 2000s in 
Korea. 
 Japan would later begin to plan initiatives for ICT in education towards the end of the 1990s but, 
as explained in the previous section, all plans and initiatives were short lived. The biggest difference 
between Japan and Korea during this time was the speed of change in the political and economic 
climate, and crisis development. While the Korean political and economic landscape was undergoing 
rapid change and major crisis (Kim, 2014, pp.10-15), the political power in Japan remained 
consolidated with the Liberal Democratic Party (LDP) for decades which was conservative in nature 
(Shoppa, 1991, p.67). Additionally, although major economic changes were happening as the 
regression began, it was more subtle in Japan compared to Korea (Obstfeld, 2009, p.3).  The political 
and economic environment difference between the two countries produced two contrasting social 
atmospheres between Japan and Korea.
7.1 Difference in Political Climate
 Politics in the 1990s in Japan and Korea both centred around change in the economy and dealing 
with the social consequences of such change. However, the reactions were different. 
 Japanese politics changed very little fundamentally as the Liberal Democratic Party (LDP) 
continued its dominance in public office (Krauss, 2010, p.6). Having the primary influence of public 
policy come from the LDP since the start of the post-war government, Japan developed a 
conservative and stabilized political landscape as the decades passed (Aspinall, 2001, p. 40). 
Although, as time passed, economic changes were recognized and reforms continued to be made 
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(Okano, 1999, p.210), the attitudes of decision makers and policy enforcers rarely changed. In this 
manner, the conservative government continued to maintain a dominant role in Japanese politics 
throughout the 20th century (Schoppa, 1991, p.243). This political climate could have contributed to 
the conservative attitude towards changes in government education policies. Although the 
practicality of ICT was recognized in the early 1990s, it would take nearly a decade before the first 
plan was finalized. It is possible that the status quo of the political environment and the conservative 
nature of the party in power, created a system of policy making in which changes such as ICT were 
reviewed without haste, thus concluding in plans taking years to materialize.
 On the other hand, the Korean government went through dramatic changes in power as the 
military presidency that began with Park Chung Hee?s coup de ta and continued for decades into his 
two successors, Presidents Chun Do Hwan and Ro Tae Woo came to an end. In 1993, Ro Tae Woo?s 
successor, Kim Yong Sam, became the first non-military president of Korea in decades. Kim had a 
history of antagonism with the previous government and showed differences in style of leadership 
compared to the past presidents as his administration spread various campaigns to establish a new 
form of government and economy that will break away from the previous regime (Graham, 2003, 
p.100). The political climate of the 1990s in Korea is in stark contrast to the Japanese climate 
because of the radical changes that occurred through the transition of the legacy regime of Roh to 
the opposing regime of Kim. Numerous widespread changes occurred in the public sector with this 
change of power and as a result, education policy was also affected. Since the direction of the new 
government was not to be conservative, but instead to make visible progress at the wake of a new 
regime, it is possible that the resources and incentive to incorporate ICT into education was 
stronger in Korea compared to Japan.
7.2 Difference in Economic Climate
 Although the economy was an issue during the 1990s in both Japan and Korea, the Japanese 
situation was much more subtle compared to the dramatic changes that occurred in Korea. Despite 
the dramatic decrease of economic prosperity from the 1980s, Japan still had a slow increase in GDP 
during this time and the projection was to continue at a rate of 1 to 2.5 percent (Alexander, 2000, 
p.12)Although unemployment did rise from 1 to 5 percent, this was much lower than the majority of 
the leading economies of the world at the time (Harai, 2013, p.4).This economic change did little to 
influence major changes in the already established and bureaucratic education system of Japan. 
This could have been due to the lack of a forcing function that would have advocated the need for 
change. While ICT was recognized as important, the process in developing the plans took longer 
than in Korea.
 Korea, like Japan, enjoyed tremendous economic growth as an export economy with many 
similarities to the Japanese business model (Graham, 2003, pp.17-24). However, Korea was met with 
an economic challenge during the late 1990s that would shape the attitudes and thoughts of its 
people on a national scale. Korea was a part of a major economic crisis that hit several Asian markets 
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in 1997 and eventually had to receive aid from the International Monetary Fund (IMF). This 
resulted in a nation wide frenzy as the government and media took a strong lead to promote civil 
participation through personal adjustments to recover the state economy by making major changes 
in the job market and lifestyles (Kim, 2014, pp.2, 10-13). People were forced to accept changes in 
their lives, moving out of the comfort zone that was established over the years, with the collapse of 
major corporations, job markets, and financial systems (Kim, 2006, pp.8-9). Citizens departed with 
family heirlooms to donate gold while major changes for management and labor took place in both 
public and private sectors, with electronic government services beginning to emerge as a cost 
effective way of governance (Kim, 2014, p.14). Thus, many of the Korean people were conditioned to 
accept changes in various aspects of life and society. This acceptance facilitated the changes of 
political agendas as well as education policies. In the forefront of the changes occurring in education 
was ICT. Therefore, the synergy of new government and economic changes created a climate that 
facilitated the planning and implementation of ICT to take place early and rapidly in the 1990s. 
7.3 The Combined Effect on Society
 The 1990s is popularly referred to as the "lost decade? in Japan as the economic prosperity of the 
1980s came to an end with the burst of the bubble economy and a dramatic change in economic 
progress was seen as a chronic deflation captured the attention of financial interests in Japan 
(Nishizaki, 2012, p.31). Regardless, schools remained mostly the same. The maintenance of the 
status quo remained high in Japanese schools as before and despite many ideas of utilizing 
technology being discussed, Japanese schools remained mostly the same for decades. The changes 
that did happen were gradual and this contributed to the continuation of most elements from the 
past remaining in tact, despite the outward changes made in education policy (Shoppa, 1991, p.91).
? In contrast to the gradual shifts in Japan, Korean society went through dramatic turmoil and 
fundamental changes during the 1990s. Due to the radical political and economic changes 
happening throughout the decade, new ideas were considered viable and conservative thoughts 
were being challenged. In such a situation, technology and convenience can became a driving force 
for innovation as ICT was seen as a method for addressing various social and performance based 
elements of criticism in the education system (Kim, 2004, p.129). So implementing technology into 
education was a smoother process in the Korean environment compared to Japan.
8. Implications
 By looking in depth into the case of Korea it is possible to see that changes in institutions do not 
come from policy making alone but from a culmination of political landscape, economic influences, 
social trends, and forcing functions that drive users to adapt a certain way of change. This study 
illustrated that despite sharing nearly identical roots and development processes, the Japanese and 
Korean public education system diverted towards different directions based on such a culmination 
along with the advent of ICT entering the education system. This has implications for policy makers 
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and education personnel in that the methods of implementing technology can change the course of 
educational development. Within just over a decade during the 1990s, the Korean public education 
system has grown noticeably different from its once similar Japanese counterpart. 
 Technology has the power to change the way people perceive realities and the way people go 
about managing and executing tasks (Fogg, 2002, p.90). Meanwhile, education has the power to 
cultivate the thinkers of the future towards positive community building and creative freedom 
(Biesta, 2006, p.85). To continue making progress in public education, the future may hold further 
advancements that require ICT as a definite prerequisite. This study highlighted that the social 
environment and perception to change can greatly influence the speed of implementing technology 
into public education systems. Therefore, policy makers and scholars should invest time and 
research into identifying factors concerning social perspective as a whole in order to cultivate higher 
acceptance by the users, than just purely focusing on the merits and potential of ICT alone. 
9. Conclusion
 Japan and Korea are not only close in geographic proximity, but through a long history of cultural 
exchange, influences of colonialism, and the modernization of government, both countries have 
been in an intertwined relationship of continued rivalry and cooperation (Graham, 2003, p.28). 
Although post war relations have been complicated between the two countries during the mid 20th 
century, the Japanese and Korean education systems and many areas of society that result from 
such education remained similar to each other for decades. However, despite such similarities, the 
education systems began to divert into different directions through the advent of ICT and the 
contrasting chain of events that occurred in the 1990s in the political and economic climates of both 
countries, followed by the impact such events had in society.
 This study used a narrative approach in analyzing the background causes behind the divergence 
of the Japanese and Korean education systems in a comprehensive level. Future research on the 
matter should include the outcomes of such ICT plans in Korea during the first decade of the 21st 
century and how Japan has developed its plans for ICT during this time. Additional comparative 
studies are to be conducted on the approach each country takes on implementing ICT into 
education and if there are any further implications from the methods of planning and 
implementation for ICT used by Japan and Korea. 
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